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With great pleasure the Netherlands National Commission for UNESCO
presents the final report of the project on Sustainable Education, This
project has been developed by the Netherlands National Commission
for UNEScoO in cooperation with CINOP, an independent, international
research and consultancy agency specialized in lifelong learning,
vocational education & training (VET), adult education and human
resources development.

I he project was launched m order to connect the issue of Life Long
Learning with the issue of Learning for Sustainable Development.

Two issues of major importance for society. This final report reflects the
outcomes of several scientific reports as well as an international expert
meeting ‘Learning for Sustainable Development, exploring learning
strategies across the life span’(Leiden, 23 -24 April 2008). The scientific
reports and the international expert meeting both focused on finding
learning strategies for sustainable development across the life span.

Three of the reports discussed were carried out by the University of

Groningen as well as CINOP. Professor Max van der Kamp was the

leading scientist in the studies of the University of Groningen. After

completing the studies and in the middle of the process of organizing

an international expert meeting to our great regret he suddenly passed

away and much too early..

We remember Max van der Kamp not only as an excellent scientist, but

for uNesco Originally this report should have been publicized in 2008,

but because of the death of Max van der Kamp it was postponed. i
I'he Commission would hke to place this final report in the memory of

Max van der Kamp. By doing so we also honour his work in the issue

of sustainable development and life long learning in particular for the ,
National Commission. It was his contribution to the debate to link up " 4
both issues.

The aim of this report is to strengthen the knowledge and to set the
agenda on the issue of sustainable development in relation to life

long and life wide learning.

We hope that this report provides a starting point for fruitful learning
strategies for sustainable development across the life span.

Dr. B.E. van Vucht Tijssen
President Netherlands National Commission for UNESCO
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— Sustainable learning and societal

Background of the report

The programme ‘Learning for Sustainable
Development, exploring learning strate-
gies across the lifespan” was initiated by
the Netherlands National Commission

for uNesco and the Dutch Institute for
Vocational and Adult Education (CINOP).
The programme consists of three scientific
reports on the issue and an international
expert meeting. This report is a reflection
on and a synthesis of the three reports
and the international expert meeting. The
goal of the entire programme was to build
bridges between the issues of Lifelong
Learning and Sustainable Development.
Until recently these two issues were
mostly treated separately. They seemed

to be two separate worlds. For example;
in the Netherlands there are lectors on
Lifelong Learning as well as lectors on
Sustainable Development. There are none
on combinations of the two issues. In the
conviction that both issues can strengthen
each other the Netherlands National
Commission for unesco and CINOP have
organized thls programme.

The following reports were made:

participation. Van Esch et al, CINOP.

— ON COURSE. The contribution

— Sustainable development and education.

|
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of lifelong learning to sustainable
development. Van Beilen, University of
Groningen (RUG).

Theory and practice. S.Tebbes, Umversﬁy
KfGronmgen, (RUG).
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The first report deepens the knowledge of
the learning process itself. The second and
the third discuss sustainable development
in relation to lifelong learning, two issues
of major importance to our societies.

The expert meeting was organized by
the National Network for Sustainability
in Higher Education (DHO), 23-24 April
2008, Leiden, The Netherlands. The goal
of the expert meeting was to strengthen
the knowledge of and to set the agenda
for the issue of sustainable develop-
ment in relation to lifelong learning. The
conference was organised for two main
reasons:

. Strengthening the content of the two

subjects. European policies regarding
lifelong learning focus on employability
and social cohesion; a relevant question
could be whether sustainable develop-
ment can be a third conceptual focal
point. Systematic analysis examples of
good practice should lead to a deeper
understanding of adult learning strate-
gies (non-formal and informal) for sus-
tainable development. The link between
these and societal development, e.g.
through creating learning arrangements,
is a relevant approach and connections
with formal education should therefore
not be neglected. The global perspective
should be ensured by including vari-
ous international contributors and by
emphasizing an international angle in all
contributions.
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2. Setting the agenda. uNEsco and other
institutions will be targeted in order to
try to incorporate the outcomes of this
conference in their agenda.

Content of this report

In chapter 2 short introductions to the
issues of Sustainable Development (SD)
and Lifelong Learning are given. In the
same chapter a theoretical background

is presented, based on the three reports
and the conceptual basis presented by
Wildemeersch. This acts as a start to

the discussion that was held during the
international expert meeting. Before the
discussion is presented in chapter 4, case
studies of sustainable development and
lifelong learning will be presented in
chapter 3. In chapter 5 content and policy
recommendations are given and chapter
6 provides the conclusions based on the
reports, conceptual basis and discussions.

6  Learning for Sustainable Development
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2. Conceptual input

2.1 // Definitions

2.1.1 Sustainable development - a short

int
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roduction

Sustainable refers to a situation that can
continue. Development can be described
as creating better living conditions. To-
gether sustainable development can be
summarized as ‘a better future for all, now
and in the future’ (Van Ginkel, UNEScCO-
UNU, Tokyo 2007).

The official definition of sustainable de-
velopment, as presented by Brundlandt
is "to ensure the needs of the present without
compromising the ability of future genera-
tions to meet their own needs. The concept of
sustainable development does imply limits,
~not absolute limits— but limitations imposed

4 - by the present state of technology and social

7

2

-

organisation on environmental resources and
by the ability of the biosphere to absorb the
efects of human activities.” (VN commissie

i"“/‘; Brundtland in het rapport Our common

/

future, 1987). Besides this present-and-
future-perspective, sustainable develop-
ment has its global perspective: how

can we connect local contexts to global
developments? Answers to these ques-
tions should find a balance between the
three pillars of sustainable development:
social, ecological, and economic. Interna-
tionally the pillars of sustainable devel-
opment have been captured in the triple
P of People, Planet and Profit. Sustainable
development, in fact, has become the
guiding principle for achieving just and
equitable development options that ben-

~—

efit all people everywhere. Sustainable
development can thus be understood
both in time and space: it takes into ac-
count the needs of future generations,
and equally the needs of people today in
every part of the world.

In the light of persisting global patterns
of poverty and inequality, as highlighted
by the Millennium Development Goals
agenda, along with emerging issues such
as the impact of climate change and the
current financial and economic crises,
sustainable development is one of the
key challenges facing the world today.
Sustainable development is not only a
goal for decision makers, political lead-
ers or companies. It concerns everyone
and is part of even the most minor deci-
sions people make in life. People need to
know how to generate creative solutions
to current global challenges; about re-
flecting on new lifestyles which combine
well-being, quality of life and respect for
nature, environment and other people.

It is the decision to use the car or your
bicycle and whether to buy fair trade
products or not. Therefore, it is impor-
tant that people learn about sustainable
development, learn how to take respon-
sibility and become aware of the inter-
connectedness of local and worldwide
developments.

Sustainable development is on the politi-
cal and educational agenda. The United
Nations proclaimed 2005 - 2015 the

e e e et " e
"
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‘Decade of Education for Sustainable ( takes place at all times and in all &aces -

Development’. uNEsco is the UN-agency J { Tt is a continuous hfelong process, go-

responsible for the implementation of ing on from birth to the end of our hb
this programme. Education for Sustain- (B—egmnmg with learning from families,
able Development (ESD) seeks to inte- \éﬁ'mmumfles, schooEfellglous mstl

grate the tenets, values and practices of [ \tic
sustainable development into all aspects |
of education and learning. ESD aims to !
provide every individual the opportu-
nity to acquire the values, competencies, ] for, and in response to, the different
knowledge and skills that enables himor |  roles, situations, and environments that
her to contribute to a humane, socially { somebody will encounter in the course of

__-_‘_‘.____.._—.-——

and skills throughout somebody’s life.
Lifelong learning occurs in preparation

just, economically viable and ecologi- a lifetime.

cally sustainable future. Therefore, edu-

cation for sustainable development cre- In recent years Lifelong Learning has
ates the conditions to learn how to live become a fundamental goal of education
together on one planet in peace, dignity \ policies, both at a national and interna-
and mutual respect without causing irre- tional level. It is often advocated as a

versible damage to that planet by human way to achieve socio-economic develop-
production and consumption patterns. ment and as a tool to promote the ‘infor-
Among other things, ESD promotes a mation” and ‘knowledge based’ society.

sense of both local and global responsi-
bility, encourages future-oriented, an-
ticipatory thinking, builds recognition of
global interdependence and emphasizes |
cultural changes that embrace the val-
ues of sustainable development. Rather
than remaining passive in the face of the |
above-mentioned challenges, ESD seeks ‘
to empower societies, communities
and individuals everywhere to shape
their future actively and responsibly
(www.esd-world-conference-2009.org).

2.1.2 Lifelong learning - a short introduction
Lifelong learning is defined by the
OECD as: 'lifelong education means edu-

-

/ cation resulting from mtegratlon n of for_)
S e

mal, non-formal and nd informal educatlon
Lttt el
so as to create the ability for contmuous
Yy, UL s
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Learnmg is therefore part of 1 hfe Wthh
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2.2 // Outcomes of the reports

2.2.1 The CINOP Report

Sustainable learning and societal participation.
CINOP. Van Esch et al, July 2006

CINOP has carried out a study into sus-
tainable learning in relation to participa-
tion in society, with a focus on non-for-
mal and informal learning. The research
did not focus on education for sustain-
able development. Instead it focused on
how dropouts (vulnerable groups who
do not graduate) can be included in the
learning process in such a way that they
can build social capital and can contrib-
ute to society again. The conclusion of
this study will be presented below.

A distinction is made between lifelong
learning and life-wide learning. Lifelong
learning is the process of learning that
an individual goes through during the
entire lifespan. Life-wide learning re-
fers to the fact that this learning process
takes place in different learning settings.
Learning is not limited to the formal
education system, but includes also non-
formal learning and informal learning.
Life-wide learning is therefore seen as
part of lifelong learning.

In this study different non-formal and in-
formal learning settings were investigated:

Sports Club: learning processes in the club
are aimed at sport-specific and sport-re-
lated norms and values, knowledge and
skills. These processes are more or less
structured and take place during training,
games, tournaments, internal courses, clin-
ics and meetings. Unstructured processes
are friendships and recreational activities.

e A — e e i S e o

— Food Banks: facilitates and supports lit-

eracy of groups of individuals. Structured
processes are the weekly meetings and
unstructured processes take place when
people meet each other at the food bank.

Mothers” Centres: contribute to the de-
velopment of social and citizenship com-
petencies, personal development, expe-
riencing societal growth and a growing
feeling of self-esteem. Structured proc-
esses are activities and courses. Unstruc-
tured processes take place as informal
meetings, friendships, intercultural par-
ties and trips.

Community Centres: contribute to self-
organization, forming of networks,
informal learning and the development
of social capital. Learning is not a main
focus, it happens along the way and peo-
ple only realize what they have learnt
when they start thinking about it. This
also accounts for the exchange of knowl-
edge and experiences. Possibilities for
formal learning are courses and thematic
meetings offered by the government.

In all examples investigated there were
good possibilities for non-formal and
informal learning. And these possibilities
were put into practice as well. Non-for-
mal and informal learning takes place

in networks, which are a vehicle for the
building of social capital. Social capital in
turn is a condition for the initiation and
existence of these networks.

In some cases, like the sports club setting,
non-formal learning takes place in planned

e

exploring learning strategies across the lifespan
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structures. In these cases the initiative
comes from the learning itself. In other
cases non-formal learning is difficult to
plan (like the case of the literacy for low-
educated inhabitants). Informal learning is
mostly spontaneous and not controlled.

Looking at the cases several dimensions

of lifelong learning can be distinguished.

First of all there is the economic dimen-
sion of learning. Educated people are
more profitable to the state and the la-
bour market and are better able to take
care of themselves. For example, illiter-
ate people who go to the food bank to
follow literacy courses. This is an exam-
ple of informal learning that may lead to
a progression to formal learning and to
participation in the labour market. The
second dimension is the social-societal
dimension, which aims at developing
social qualities, the creation of pos-
sibilities for participation and active
citizenship. The example of the com-
munity centre shows that the presence
of such centres leads to active citizen-
ship and participation, and contributes
to the development of social qualities
through informal learning. There is also
the social-cultural dimension and this
dimension focuses on the stimulation of
self-development and the stimulation of
social cohesion. An example in this case
is the mother’s centre, because it helps
disadvantaged women to develop them-
selves in a safe environment. The devel-
opment of intercultural tolerance is also
supported, because women from differ-
ent ethnic backgrounds get to know one
another better in the centre. However,
these women do not have contact with
one another outside the mother’s centre,

—_———
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which means that social cohesion only
exists within the centre.

In conclusion one can say that non-for-
mal and informal learning are essential
to build social capital. It seems that nega-
tive experiences in formal education
block the possibilities for non-formal and
informal learning, because the learner is
not willing to take part in these learning
settings. This is illustrated in the case

of the low-literate people. They refuse

to take part in social networks so they

do not have to show their lack of basic
skills. For these people it is essential to
be brought to these social networks so
they can become part of these non-for-
mal and informal learning settings. Such
settings have been shown to help them
become more active in society.

Volunteer organizations are of the ut-
most importance to create social capi-
tal, especially in relation to vulnerable
groups in society. This is strongly illus-
trated by the mothers’ centre, where vol-
unteers are able to stay in contact with
mothers who are almost impossible to
reach by official health and welfare or-
ganizations. The mother centre provides
a safe haven. Non-formal and informal
learning activities can be organized by
volunteers. These volunteers are mainly
women who themselves participated as
a mother in the centre some time ago.

In this way they are able to function as
a very valuable ‘teacher’ for new partici-
pants. In the case of both the mothers’
centre and the food bank the conclusion
can be drawn that low profile facilities
and a safe learning environment are
essential and critical success factors in

s o I
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relation to building social capital with
vulnerable groups in society.

The cases investigated use different forms
of social capital. At the sports club the em-
phasis is on ‘bonding’ and ‘linking’. Bond-
ing is the process of increasing the bonds
and solidarity between homogeneous
groups. Linking involves connecting to so-
cial networks outside one’s own commu-
nity. The food bank and the community
centre aim at bonding. The mothers’ centre
focuses on ‘bridging’. Social capital in the
form of bridging focuses on increasing the
relations between different networks.

The building of social capital also con-
tributes to confidence and identity of
vulnerable groups, a very important part
of the process to become a full member
of society again.

Social capital should be connected to
what is called the power to mobilise the
available capacities, competences and
external sources.

p———.
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learning processes from the point of
view of formal learning. This means that
the economic value is valued more than
the social value. The cases show that
informal and non-formal learning have
an intrinsic positive impact. This can be
strengthened by using the previously ac-
quired competencies procedure, in such a
way that non-formal and informal learn-
ing can lead to formal education or work.

Valuing the role of informal learning
solely on the basis of current education
and labour market criteria should be
avoided. What is more important is that
the social-societal and social-cultural
dimension of learning is as valuable as
the economic dimension. In that way in-
formal and non-formal learning are just
as valuable as formal learning. Further-
more, informal and non-formal learning
may even support formal education
systems (in)directly by creating social
skills and qualities and stimulating self-
development in a way formal education
cannot offer.

In the process of strengthening the par- \ 2.2.2 Reports by the University of Groningen
X

ticipation of citizens four phases can be
distinguished.
1. Building of social capital.
. Exploiting the social capital in informal
and non-formal learning processes.
. Developing the power to mobilise avail-
able capacities.

e

In this process non-formal and informal
learning are an indispensable part of
strengthening the participation of citi-
zens. However, there is a risk to value
the benefits of non-formal and informal

™

\
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4. Strengthening of participation in society. /| —
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Van Beilen and Tebbes. With observations by
Van Dam Mieras, Leiden University.

The University of Groningen (RUG) has
conducted two reports on education

for sustainable development across the
lifespan:

ON COURSE. The contribution of life-
long learning to sustainable develop-
ment. Van Beilen, University of Gronin-
gen (RUG).

Sustainable development and educa-
tion. Theory and practice. S.Tebbes, Uni-
versity of Groningen, (RUG).

exploring learning strategies across the lifespan
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The text below is a synthesis of both
reports.

Context of learning

In the two research the following ele-
ments (at different scale levels) are stated
as relevant to achieve learning for sus-
tainable development in a lifelong and
life-wide learning environment:

. Policy level
Education concerned with SD should
take place in a local context as informa-
tion needs to connect with people’s own
experiences.
Education concerned with sustainable
development should take into account
people’s vulnerability to global threats
and whether they are in a position to
change their behaviour.

. Project level

The project should take place in a learning —

environment: an environment in which
the individual is neither entirely deter-
mined by societal demands, nor entirely
free to determine his or her own future;
therefore there should be lively interac-
tion between practice and its context.

The vision and purpose underpinning the
project with regards to sustainable devel-
opment should be directed at all three pil-
lars: economic, social, ecological, without
neglecting the cultural dimension.
Projects that provide learning for sustain-
ability should be directed at a wide range
of societal groups and ages; it is vital for
all members of society to have the capac-
ity to assess and address their sustain-
ability concerns — thus a priority should
be the educationally disadvantaged mi-
nority groups and the socially excluded.

— The pedagogical climate and didactics

are characterized by interaction and seek
to connect ‘thought” and “action’. A vari-
ety of formal, informal and non-formal
approaches are used. More specifically,
the project incorporates the elements of
social learning. Social learning is con-
cerned with solving social problems, uses
interaction and communication as tools,
focuses on action and experience and is
typically interdisciplinary in nature.

The project should give learners control
over their own learning process and
create an emancipated, democratic and
transparent world with critical, compe-
tent citizens who are encouraged to take
part actively in decision-making and
problem-solving.

The project is carried out by several ac-
tive partners in order to create leverage
and to embed the program in policies
and a wider context.

Projects and partnerships have a long-
term perspective, continued over a cer-
tain period of time, and are concerned
with the future.

3. Level of the learner
— The learning process ensures that people

have more knowledge about sustainable
development (knowledge), are able to
take a position by making a negotiated
choice (ability), develop a preference for
one choice over another (will) and the
resolve to make this choice in real life
(courage).

Examples of good practice

In order to get insight into this learning
process it is important to look at case
studies and examples of good practice.
In The Netherlands different examples of

Learning for Sustainable Development
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good practice can be found, like the Na-
tional Programme on Learning for Sus-
tainable Development and the National
Network for Sustainability in Higher
Education. Also internationally many
examples of good practice can be found,
like the Regional Centres of Expertise
(initiated by the United Nations Univer-
sity). Common to these examples is that
they are working to create a better future
for all by creating a learning process in-

volving different stakeholders, different 5

perspectives and different scales to be
addressed.

In addition to these examples, the Uni-
versity of Groningen has carried out

two surveys in order to strengthen the
knowledge in this theme. The main focus
of the two surveys was to investigate
case studies in order to gain insight into
the contribution of lifelong learning to
sustainable development. The purpose
of the studies was to identify and dis-
seminate examples of good practice. The

examples of good practice identified are
referred to as projects. The following 2
projects were investigated:
Regeneration of underdeveloped areas,
(SOM) The Netherlands.
— SD in communities, Australia.
— Empowerment of client councils,
(CVVG) The Netherlands.
— Sustainable tourism, Belgium.
— Liveability and demographic issues,
The Netherlands.
— Excursions to water and nature,
The Netherlands.
— Training for elderly employees,
The Netherlands.
— Involving young people in SD,
The Netherlands.

Schools researching a cubic mile,
The Netherlands and Estonia.
Training course sustainable soil,
The Netherlands.

Protection of the Wadden area,
The Netherlands.

In the article Sustainable Development:
the Role of Lifelong Learning three of the
projects are described in detail.

Regeneration of underdeveloped areas,
The Netherlands

Content: participatory planning process
for adults, children and adolescents in
order to realize a new development plan
for a dune park.

Strengths and weaknesses:

strong interest from participants to stay
involved;

people are positive about the process;
different perspectives between youth
and the older population, what makes it
uncertain is whether everyone will sup-
port the final outcome.

Empowerment of client councils,

The Netherlands

Content: aims to promote further empow-
erment of client councils by standard-
izing and professionalizing their support
staff and volunteers and keeping them
well-informed. It further aims to eman-
cipate the elderly through a cultural
change approach: to keep improving life,
(health) care, and welfare of the residents
of retirement and nursing homes, now
and in the future.

Strengths and weaknesses:

councils learn from each other’s experi-
ences, difficulties and solutions;
participants feel more independent,

P
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aware and empowered;

— councils are afraid to voice criticism in
fear of repercussions from management;

— the project is vulnerable because of
governance issues and budget cuts in
health care;

— lack of continuance of key people and
client councils leads to a fragile balance
in the collaboration.

3. Schools researching a cubic mile,
The Netherlands and Estonia
Content: This international collabora-
tion project is focused on the exchange
of experiences and views of learners in

both countries, concerning the quality of

the natural and social environment sur-
rounding their schools.
Strengths and weaknesses:

— the interdisciplinary approach beyond
the normal school subjects is considered
very stimulating;

— learners welcome their active role in the
research and exchange activities;

— from an intercultural perspective both
schools had learnt a lot about the other
country;

— working with the issue of sustainability
was not seen as an explicit, always vis-
ible, activity as such;

— lack of accessibility of the website and
the lack of support by subject teachers

|
\

were mentioned as points for improve- |
1

ment;

— interpersonal exchange was limited and

differences in expectation and motiva-
tion were not recognized.

e e
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5.

Observations \
Van Dam-Mieras makes the following \
observations on the 11 projects:

. Internal motivation is the strongest driv-

ing force to participate in the projects
because the context is not focused on
sustainable development.

. The funding is mainly by external part-

ners and the projects are not embedded
in the long term.

. Projects that were carried out in the

formal education system are not embed-
ded in curricula. Therefore the projects
remain incidental and marginal. When
funding decreases, the projects will end.

. In most cases different aspects of sus-

tainable development come into focus:
society, environment and economy (the
three pillars of SD), here and now, future,
(inter)cultural and intergenerational is-
sues. However, participation is often
chosen as a focal point.

Although the scope of the 11 projects is
wide, the focus remains on the local con-
text. There is limited attention to the glo-
bal perspective and the impact of one’s
own actions on others.

In most projects the need for collabora-
tion is recognized, but in every day prac-
tice the collaboration remains local and
ad hoc.

. There is attention to innovative aspects

such as creative, interactive and partici-
patory methods involving heterogeneous
groups (age, social background, disci-
pline, experience).
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// Conclusion
/' What can be learnt from these case stud-
// ies is that the lifelong learning process

is not in itself a process of learning for
sustainable development. In most case
studies learning for sustainable develop-
ment is not the main focus. The focus on
different aspects of sustainable develop-
ment is an almost incidental benefit. Fur-
thermore, none of the case studies focus
on all three pillars, which is necessary
for sustainable development. All of the
case studies deal first and foremost with
self-development, which makes them ex-
amples of good practice of lifelong learn-
ing. However, they are still some steps
removed from learning for sustainable
development in a lifelong and life-wide
learning environment.

e U
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It is clear that much remains to be done
to strengthen practices of sustainable
development, to enhance the productive
spin-off in all elements of sustainabil-
l ity, and to embed them in more coher-
\ ent and financially substantial policies
\ which connect the mutual and value-
\ added focus on sustainable develop-
ment and lifelong learning. The results
{ from the case studies are encouraging
\ but much remains to be done to main-
\ stream learning for sustainable develop+
‘2 ment and lifelong learning in mutually,,/
productive interaction. /

|
|
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Conceptual basis 23 I

Contribution by Professor Wildemeersch

Wildemeersch has developed a concep-
| tual basis of learning and explains them
\ using examples of learning for sustain-
able development (LSD). The basis of his
contribution consists of the explanation of
the three metaphors of learning and the

application of these metaphors to LSD.

Wildemeersch identifies three metaphors
in learning;:

1. The Inevitable ‘Acquisition” Metaphor
Of Learning (AM)

a. Dominant metaphor with regard to
formal(sized) education processes

b. Classical conception of Learning for Sus-
tainable Development and citizenship:
acquire the correct knowledge, attitudes
and skills often defined by experts with-
in the ‘rational” or the “functional” com-
munity

c. In line with well defined frameworks,
offering fixed solutions (e.g. ecological
technology)

d. Offers secure perspectives to deal with
problems and enables us to make clear
distinctions between right and wrong,
true and false

e. The learning process is ‘close ended”

2. Engaging With The ‘Participation’
Methaphor (Pm)

a. Citizenship and sustainable development
today reflect the complexity of our society

b. The living and working conditions are
insecure, complex and hard to predict

c. They need to be dealt with in a
reflexive way

d. Reflexive modernity implies learning

~—
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a.

as a basic strategy to deal with these
complexities (Giddens, Beck)
Therefore, learning is necessarily
open-ended, emergent, ‘in the mak-
ing’, non-formal/informal, problem-
posing, involves dialog, etc..

. Embracing The ‘Participation” Meta-

phor For Lsd (Rm)

Social learning (Wildemeersch,
Vandenabeele): learning in/of groups,
communities, social systems in re-
sponse to a variety of challenges
whereby the problem-solving capacity
of the individuals and the system is
improved

. Learning in communities of practice

(Lave & Wenger): learning conceived as
a communicative and situated process,
resulting from ‘legitimate (peripheral)
participation’; it is a joint enterprise,
with mutual engagement and a shared
repertoire

How can these metaphors of learn-
ing help us to clarify the relationship
between lifelong learning and sustain-
able development?

The three metaphors are complemen-
tary; each metaphor reveals a specific
way of understanding learning for sus-
tainable development; each metaphor
also has its own blind spots. We are
very familiar with the AM, becoming
familiar with the PM, fairly unfamiliar
with the RM. Yet, the participation
metaphor opens up unexpected per-
spectives and challenges to traditional
conceptions of learning for sustainable
development in a lifelong setting.

AM PM RM
CONTEXT Stable Complex Contradictory
PERSPECTIVE Reproduce Manage complexity Co-ordinate plurality
POINT OF Observed Available Experienced
DEPARTURE deficiencies capacities anomalies

LEARNING
ORIENTATION

PRACTICE MODI

ACTORS

INSTITUTIONALI
CONTEXT

Learning to do
Learning to be

Learning to do
Learning to become

Learning to live
together

Hierarchical

Seeking consensus

Confrontational

Transfer practices

Participatory practices

Narrative/discursive

Experts/Recipients

Stakeholders

Citizens

Formal

Non-formal/informal

Overarching

Close-ended

Open-ended
Problem solving

Open-ended
Problem posing
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2.4 // Summ ary developed themselves, but did not learn
to contribute to sustainable development

The RUG and CINOP reports and the although this was the objective of some

conceptual basis presented by Wilde- of the projects.

meersch show us that certain conditions p— —_—

are necessary for learning for sustainable +~ Thus two main learning strategiessem

development in a lifelong and life-wide to emerge from the reports:

environment. — Learning to express one’s self: self devel- ‘
| opment /’

First of all the CINOP report describes | s Learning to change: contribute to a sus- /

cases in which people, who did not have | tainable world. o

the possibility to learn in a formal set- |, i

ting, achieve learning in an informal or
non-formal way. It shows that learning
is not only about acquiring the correct
knowledge, attitudes and skills often de-
fined by experts. People also learn social
qualities and skills from the interaction
with people from different cultures and
by working together in projects. In these
cases learning is often open-ended and
focused on participation in society.

' The question is how the two strategies
!'interrelate and how they contribute to
E learning for sustainable development
} across the lifespan. A preliminary answer
{ to these questions will be given in chap-
]' ter 4 and chapter 5. But first different
{ case studies on sustainable development
\ in relation to lifelong learning will be
| presented.
\
|

SR —

The CINOP report and Wildemeersch’s \
conceptual basis show that lifelong and } {
life-wide learning are positive contribu- A
tors to participation in society, the learn- ,! i
ing of social and intercultural skills and i ;
understanding each other. The RUG re- ; %
ports focus on examples of good practice | )
of learning for sustainable development. |
Most of the projects surveyed consist of i
a mix of formal, informal and /or non-
formal learning. All projects focus on one !
or two of the three pillars of sustainable {
development: (social, economic, ecologi-
cal) but not on all three. All projects are
locally based and the global perspec- ‘
tive of sustainable development is not
addressed. The participants learned to
participate in society and learned to par- |
ticipate in consensus meetings. People (*'

/ "
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3. Case studies, world wide

In order to grasp the complexity of the
two issues (ESD and LLL) several case
studies are presented below. These case
studies can provide answers to the ques-
tion: how do we build bridges between
lifelong learning and sustainable devel-
opment?

3.1 // Building New
Futures Project

Organisation: Regional Centre of Expertise on
Learning for Sustainable Development Rhine-
Meuse Author: Jos H.A.N. Rikers

Abstract

The Regional Centre of Expertise on
Learning for Sustainable Development
(RCE) Rhine-Meuse, operates within the
framework of the UN Decade of Educa-
tion for Sustainable Development. The
RCE stimulates and supports sustainabil-
ity initiatives in its region. This region
stretches across three countries: the south
of The Netherlands, and the border re-
gion between Belgium and Germany.

The RCE Rhine-Meuse has developed
the Building New Futures (BNF) project.
This project aims at social and economic
inclusion of underprivileged groups.
The target group for the BNF-project are
young people who have just finished
their initial education and are coming on
to the labour market. The BNF-project
aims to support these youngsters in their
development, especially those who have
poor chances on the labour market. The

project aims to build their confidence
and self-respect and thus to increase
their chances on the labour market.

The BNF-project acts as an exchange
project between partners in the Neth-
erlands and partners in a developing
country. The participants on both sides
are involved in an intensive training
programme, where practical skills, inter-
cultural communication and understand-
ing are key values. So far the project has
finished one round of exchanges and is
preparing the second. Some of the re-
sults of the first round of exchanges are
presented as well as the structure of the
second exchange.

Strategies for ESD in
VET in the Netherlands

Rob de Vrind, Chairman of Sustainable
Vocational Education of the Netherlands
Abstract

Universities in The Netherlands (both
traditional and universities of applied
science) already pay much attention to
sustainable development. This is not
the case for Vocational Education and
Training (VET) in the Netherlands, al-
though the largest group of students in
The Netherlands are those in vocational
education programmes. This means
the largest group of students still does
not acquire thorough education in

SD. However, a number of VET-insti-
tutes in the Netherlands have formed a

Il 3.2
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network to work together to increase
the attention paid to SD. They have
created a website containing informa-
tion about problems and solutions with
regard to SD, information about the
relationship between SD and a range
of VET-disciplines, SD concepts, many
examples of projects completed in this
field and tools to change the institutes
themselves into more sustainable

ones. At present a thematic site for an
SD-knowledge network is being con-
structed: this will be the portal for edu-
cation for sustainable development in
VET in the Netherlands.

However, attracting young people to
SD in VET needs more and different
strategies. Young people like challenges
and or so SD should be made more
attractive, for instance by organizing
competitions and contests (as the Fri-
sian Solar Challenge, the Bet, Ecocars,
Formula Zero, etc.), awards (the Future
Award, the Sustainable Students En-
terprise Award etc.), or by providing
certificates for their portfolio (when
students have paid much attention

to SD during their diploma or degree
programme). Creativity can be added
to SD-education by letting young stu-
dents be the ambassadors for their own
generation. Finally, by involving com-
munities and industry in ESD win-win
situations are created. In this way a
solid basis for ESD is created. Young
people find this interesting, it engages
them and is much more rewarding than
a negative experience.

Learning for Sustainable Development

Experiences in Germany

Secretariat UN- Decade of Education for
Sustainable Development, German Commission
for uNEsco, Alexander Leicht

Abstract

The goal of the United Nations Decade
of Education for Sustainable Develop-
ment (DESD), for which uNEsco is the
lead agency, is to integrate the principles,
values and practices of sustainable de-
velopment in all aspects of education.
This educational effort will encourage
changes in behaviour that will create

a more sustainable future in terms of
environmental integrity, economic vi-
ability and a just society for present and
future generations. At the start of the
decade, uNEsco has been slow to start
the process. At present there is progress
and many initiatives are taken and being
supported.

In Germany the government has set
Education for Sustainable Development
as a main instrument for education. The
DESD has resulted in a set of activities:
Every year a roundtable is organized,
in which over 100 organizations are in-
volved.

A DESD-award is realized. Every year
schools, kindergartens etcetera can ap-
ply. The prize is prestige instead of mon-
ey. Until now 500 projects have applied.

In Germany DESD has had two great
benefits. Firstly, it has fostered broad po-
litical support and tremendous interest
from all sectors of the education commu-
nity. Secondly, it has created the oppor-
tunity to promote ESD as an overarching
theme that gives much more political
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weight to stakeholders than they had
before. DESD-activities have also identi-
fied significant challenges including the
difficulty of bringing very diverse stake-
holders together and having them agree
on specific objectives. Another challenge
is to establish a clear definition of ESD
that is not too broad and in danger of
encompassing everything and therefore
meaning nothing.

In 2009, 5 years of the DESD have
passed. This means it is time for a mid-
term review: the worldwide midterm
review meeting will be held 31 March -
2 April 2009 in Bonn, Germany. The ob-
jective of this meeting is to:

— clarify the relevance of ESD to education;

— foster international exchange, North-
South and South-South cooperation;

— take stock of where we are in DESD;

— design strategies for the next 5 years;
- North-South and South-South partner-

ships;

— exchange of knowledge.

Until now DESD-projects in Germany
have taken place at school level, and
have not focussed much on lifelong
learning. This is relatively new. At
present the relevance of SD is being dis-
covered by different partners. Projects
for the elderly were not implemented but
are now being explored. It is important
that people discover the importance of
ESD. Therefore, the strategy should not
be to explain the ESD to insiders, but to
make it attractive to outsiders. The ques-
tion ‘what benefits can ESD provide to
education as a whole?” is of the utmost
importance. For instance: are dropouts
more attracted by ESD than by tradi-

tional education? In addition to this,
research is needed at the level of uni-
versities to see if universities who have
integrated sustainable development into
their curricula are more or less success-
ful in achieving overall education goals
(grades, attrition rates, student numbers,
etc.) than universities who do not focus
on ESD. This research should not just
include universities but all levels of edu-
cation.

Collaboration between
Universities and Local
Stakeholders for ESD in
Okayama City: Achieve-
ments and Challenges

Il 3.4

Hirofumi Abhe

Dean, Graduate School of Environmental
Science, Okayama University

Chair holder, unesco Chair in Research and
Education for Sustainable Development at
Okayama University

Abstract

The Okayama region was acknowledged
as a Regional Centre of Expertise (RCE)
in June 2005. Prior to that acknowledge-
ment, experts and leaders in Okayama
City reached an agreement to co-operate
to promote ESD. The Okayama ESD-
Project started in April 2005. Meanwhile,
Okayama University submitted a pro-
posal for a uNesco Chair Programme on
ESD and received accreditation in April
2007. Subsequently, a cooperative rela-
tionship between main stakeholders for
the promotion of ESD was established.
This included government agencies, citi-
zen groups (NGOs), and higher educa-
tion institutions. The paper presents an
overview of ESD-activities in Okayama
City, with particular emphasis on the de-
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velopment of partnerships between local
stakeholders. It concludes by present-
ing a discussion of the roles of higher
education institutions in ESD and the
challenges confronting ESD-activities in
Okayama City.

3.5 // Experiences in Companies

Jeroen Bordewijk
The Advisory Council for Research on Spatial
Planning, Nature and the Environment (RMNO)

Companies have a lot of experience with
learning for sustainable development.
During the development of ESD learning
strategies in combination with lifelong
learning it is important to look at exam-
ples set by companies.

Companies are taking sustainable de-
velopment as a value proposition. By
strengthening the social and ecological
aspects companies can also strengthen
their economic position. In recent years
there has been a move from pilots and
projects to mainstream strategies. Exam-
ples are the roundtable on palm oil, the
involvement of the Marine Stewardship
Council in fish production by Unilever
and the international roundtable on sus-
tainable agriculture. The most important
lessons learnt form these experiences are:

Interaction with stakeholders. Educa-
tion for sustainable development should
include interaction with different stake-
holders.

Recognize issues of power. In a stake-
holder dialogue there can be a difference
in the power position. Usually a level
playing field does not exist and should

24 Learning for Sustainable Development

be created. For instance, the major stake-
holder can take more risks in the solution
than a minor stakeholder.

Present ESD in a value chain: it creates
value and is better and more profitable.

Until now there seem to be just a few ex-
amples in which highly motivated peo-
ple from business and formal education
work together on ESD. It would be ex-
tremely useful to think of a way in which
universities are guided on ESD by young
employees of companies. Many contacts
already exist between formal education
institutions and companies, for instance
companies are represented in university
Advisory Boards. These boards offer
many opportunities for ESD. These op-
portunities remain untapped until now,
also because research in universities is
mostly disciplinary and not multidisci-
plinary as is the case in companies and
in real life. Trying to bring these two
worlds together should be a main focus
for the coming years.
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4. Outcomes of the discussion

_Iﬁl_gmng for sustainable development is
A process that ¢ contmues throughout“f'e B

and, therefore, | takes place in learning e\-)
¢ vironments ranging from formal, to non-
formal and informal. The ulfimate ob]ec \ \
fve is ‘a better future for all’. With th this in
mind, discussions were e held during the
expert meeting in Leiden. In order to fo-
cus and structure the discussion different
themes and questions were raised. This
also strengthened the outcomes of the
reports. The main discussion outcomes
are presented below.

7

4.1 /| Strategies

The most important issue in the pro-
gramme is to define different learning
strategies for sustainable development
and to link these strategies.

As stated earlier there are two different
learning strategies:

Learning to express one’s self: self devel-
opment

Learning to change: contribute to a sus-
tainable world.

In these strategies the goals for the
learner and the broader society differ. In
many lifelong learning projects the aim |
is to get people involved in society again, f
|

to change from a dropout to an engaged
member of society. Learning for sustain- |
able development is about learning to
change parts of the world in order to
balance social, ecological and economic

)
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— Express one’s self; ~~

aspects. Integrating both aspects means
changing the world and working on
your own ability to express yourself. One
of the definitions for sustainable devel-
opment, used in primary schools in the
UK, is that one should:

™
— Respect the other;
Respect the planet. )
= SO

{
|
\ '

o —

|
|

\

N\

In this definition the learning strategy to
express yourself is important for sustain-
able development but should be seen as a
first step: it is not a comprehensive strat-
egy for sustainable development because
it only addresses the first point. In other
words, the first strategy focuses on self-
development. The second learning strat-
egy is a strategy for sustainable develop-
ment if you also learn to express yourself
and respect other persons and the planet.

In other words: in ESD self-develop-
ment by itself is not enough. It certainly
is a prerequisite but it is not the entire
process. People also need to learn that
they have the possibility, the duty and
the right to contribute to society. This
takes us one step further than motivating
people to participate in society or learn-
ing how to deal with diversity or the
environment. It is about being aware of
the necessity to participate in society, the
effects of your behaviour on your sur-
roundings and even on the world. From
this perspective ESD not only provides
aspects of sustainable development in the

N\
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context of learning, but also makes sure
that people know they are learning to
become citizens who are self-aware and
able and are expected to contribute to a
sustainable world. This does not mean
that all learning settings have to focus on
sustainable development, because it is
important that people have the opportu-
nity for self-development before learning
about sustainable development. But as
people reach a certain level of self-de-
velopment learning for Sustainable De-
velopment should be seen as a next and
necesarry step in ones learning strategy.

The conditions necessary for learning for
sustainable development in a lifelong
and life-wide environment include:

. Self-development
Local context: information needs to con-
nect to people’s own experiences.
A variety of formal, informal and non-for-
mal approaches should be used. The learn-
ing is necessarily open-ended, emergent,
‘in the making’, involves dialogue, etc.
The project should give learners control
of their own learning process and should
stimulate the learner to play an active part
in society.

. Sustainable Development

The vision and purpose underpinning
the project should be directed at all three
pillars: economic; social; ecological, with-
out neglecting the cultural dimension.
The learning process ensures that people
have more knowledge about sustainable
development (knowledge), are able to
take a position by making an informed
choice (ability), develop a preference for
one choice over another (will), and have

the resolve to make this choice in a real-
life context (courage).

Learning has to take place in a local
context that is connected to the regional/
national/global level.

Learning in communities of practices:
the learning should contain lively inter-
action between practice and its context.
Social learning: learning takes place in/
people learn from groups, communities,
social systems (should be directed at a
wide range of societal, cultural and age
groups) and is in response to a variety
of challenges, learning should involve
solving social problem. Learning uses
interaction and communication as tools,
focuses on action and experience and is
typically interdisciplinary in nature.
Projects and partnerships are long-term,
continued over a certain period of time,
and are concerned with the future.

In formal education the two strategies
are increasingly combined, especially
in higher education. In many ESD-ex-
amples little effort seems to be made to
include dropouts and the unemployed.
In non-formal and informal learning,
ESD is not a commonly integrated part
of the learning process. This should be
improved by combining the two learn-
ing strategies. This is already being done
at Regional Centres of Expertise and in
some formal education programmes.
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Self Development Learning for sustainable

Goal: Self esteem and skills > development
Knowledge Goal: Contribution to
of SD ) a sustainable world

Porject for
dropouts Programme with
stakeholders on
ecological, social and
Figure 1. Possible learning development economic aspects

4.2 // Formal, non-formal and
informal learning

It is important to make a distinction be- The conclusion is that the distinction
tween formal, non-formal and informal helps to understand the differences and
learning because the settings and the lessons learnt from different learning set-
learning process itself are different. For tings. In order to benefit from the differ-
instance: in the formal system there is a ent learning settings it is important to:
fixed curriculum and it is therefore quite =~ — Create links and interactions between

a rigid system. Non-formal education formal, informal and non-formal learning
seems to be more flexible because it does — Knowledge on useful ways of educa-
not have a fixed curriculum. The distinc- tion/learning for sustainable devel-
tion helps us to understand the different opment in the different systems. For
processes. The question is whether it instance knowledge about Commu-

is possible to integrate certain positive nities of Practice. There already is a
elements from one setting into another. lot of knowledge on these learning
Companies have a lot of experience with processes. Extract this knowledge and
Communities of Practice. However, in develop guidelines and transfer it to
formal education this kind of learning formal, non-formal and informal edu-
approach is not yet mainstream. Integrat- cation settings.

ing experiences from Communities of — Integrate aspects from one system
Practice might enrich the formal educa- into the other. For instance: integrate
tion system. In this way we can learn informal learning strategies (learning
from learning processes taking place in without control) in formal education.
different settings - in the end the intrinsic In other words, do not teach, but work
motivation of the learner is crucial in all on a project together, with the under-
settings. Therefore, it is important to cre- standing that everyone can contribute
ate a natural flow in learning processes at something.

the individual level. Learning should be =~ — Create freedom in all learning settings.
organized without too many restrictions Do not focus too much on rules, but use
between the different learning settings. open learning strategies.

i e i
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Distinctions help us to understand the
differences so we can learn from the
other system. However, focus in discus-
sions should be on the way people are
motivated and on the way one can opti-
mize the learning process in the different
learning systems. Of course the three
learning systems will continue to exist.
Discussions like ‘should they be in prac-
tice the coming years’ are therefore not
very useful. Focus should be on how the
three systems can strengthen each other.

4.3 /I Complexity

What contributes most to developing
knowledge and competences: learning
with models of complex reality or learn-
ing in complex reality itself?

Learning settings are only considered to
deal with sustainability if the issues to
be learnt involve people and planet and
profit. If not, then the issue is not one of
sustainable development. With sustain-
able development we try to grasp com-
plex problems, problems of different
scales, having many dimensions and

a variety of stakeholders (companies,
NGOs, governments, scientists, etc.).
Therefore ESD should prepare people
for uncertainty, in formal and informal
education. The will and resolve and

the acceptation of failure are impor-
tant points in ESD. We need to shift
from understanding (the first learning
metaphor) to the will and resolve to
change things. Therefore, it is necessary
for the learning system to develop the
learner’s confidence. It is not sufficient
to assess learners with written exams
only, to just give them marks and credit

points, and note the number of hours
they attend lessons.

At this moment there are a lot of case
studies on complex learning. We need
to provide case studies with a frame-
work in order to structure:

Formal, informal and non-formal
education.

School and university curricula and pro-
grammes for companies and NGOs.

Another part of the discussion related to
complexity focused on the use of models
or the use of complex reality. During the
discussion it became clear that there are
two main points of view:

. As stated above, motivation is one of

the key factors of success in learning.
People are motivated more by success
than by failure. Therefore, it is important
to create a situation in which people
can have success. If a certain problem

is too complex for the learner to solve,
he/she might think ‘it’s too complex, I
can’t change the situation’. Sometimes
complexity can be overwhelming and
may lead to a feeling of failure and may
discourage the learner.

. On the other hand, when learning in-

volves problems which do not exist in
real life you cannot have real success
either. Learning will not change real life
in those cases.

The way out of this dilemma might be
to take a complex, real-life problem and
work on a smaller part in a local context
so that the learner can be successful. So
not the entire reality is introduced into
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the learning setting but only that part on
which the learner can have some impact.
It is important to create the opportunity
to make a difference.

The challenge for educators is to find
and use case studies which allow learn-
ers to work on real life situations and
whose outcomes can also be put into
practice. In order to address this chal-
lenge the following three steps were
identified:

1. Identify case studies in which a complex
problem can be reduced to manageable
issues.

2. Identify people who can make these case
studies suitable for education.

3. Teachers should be able to work with
these case studies at two levels:

a. Coaching the students during the
case study

b. Helping to transfer the lessons learnt in
the case studies to real life situations.

In this manner, students in all learning
settings can work on complex problems
and have success at the same time.

4.4 /I Inhibitors

What do you consider to be major inhibi-
tors of ESD across the lifespan?

Sustainable development is always re-
lated to context. It means something dif-
ferent in a small primary school in Kenya
than in a small company in Somalia.
Therefore, the description of inhibitors
should be linked to the context as well.

In primary schools it might be the lack
of willingness to change. At the start of
DESD there was a possible overlap in
UNEsco with the Literacy Decade. It is
difficult to identify inhibitors with a uni-
versal impact. However, there are some
inhibitors whose scope is more general:

Capabilities/competencies of teachers.
As explained above, a teacher involved
in learning for sustainable development
should be able to let the students work
on change in reality. That is a huge chal-
lenge for most teachers. There are usu-
ally insufficient resources for training-
the-trainer programmes, both in formal
and in non-formal education.

Incentives for success are now input-
based and not output driven. For in-
stance, professors are assessed by the
number of publications in A-ranked jour-
nals, not on the change they have made
in reality. Teachers are assessed on the
number of students they teach and the
number of students that pass their ex-
ams, and not on the level of motivation
and willingness to contribute to society.

Budget. The current distinction between
formal and non-formal learning is also
based on the different budget systems.
In most countries the government takes
responsibility for formal education, at
least at the level of primary education.
Companies are left responsible for their
own non-formal learning processes. It is
important to start a discussion with the
World Bank, IMF and the Gates Founda-
tion for instance. Currently, education for
all means primary education for all. For
ESD it is important to change this into
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Education for all across the Lifespan.
The present generation simply cannot
risk letting the next generation solve all
our problems. Combining lifelong learn-
ing with sustainable development also
means linking the sources of funding.
UNESCO can play a role here. It can bring
together partner organizations such as
UNEP, FAO and UNDP to create budg-
ets for ESD across the lifespan. It would
mean a great deal of support for the local
learning processes if those institutions
can bring their ambitions and budgets
into one framework.

4.5 /I Cooperation at local level

How can local stakeholders be stimu-
lated to work and learn together for sus-
tainable development?

How can an effective meeting between
stakeholders from different domains
(public, private, NGOs) be organized?

Although sustainable development is

a global issue, success can be reached
at the local level. Here one can bring

all stakeholders together, here one can
learn from formal, non-formal and
informal education. In order to create
learning environments for sustainable
development at the local level Regional
Centres of Expertise (RCE) have been
established. These are centres working
on ESD in a local setting. The scope of a
centre’s region should be large enough
to have enough institutions involved
and yet should be small enough for peo-
ple to identify with the region. RCE are
a successful form of local cooperation
which aims at education for sustainable
development, acting within the frame-
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work of the global DESD. In RCE formal
education institutions, companies, mu-
seums, NGOs and local governments
work together. Currently there are 55
RCE worldwide. RCE also form a global
network. The idea of the United Nations
University is that during the DESD this
RCE-network will develop into a global
learning space for sustainable develop-
ment. Hence, the global-local aspect is
clearly present in the RCE-initiative.

Conclusions

The case studies presented in chapter 3
have more or less the same shortcom-
ings as the case studies presented in the
scientific reports. Some of them are not
focused on a heterogeneous group of
people or focus only at a certain form

of education. However, all case studies
are based on the concept of sustainable
development and try to create a balance
between the three pillars. Furthermore,
they try to combine the two learning strat-
egies of learning; to express one’s self and
learning to change. Therefore, they are

a good first step on the way to learning
for sustainable development in a lifelong
and life-wide learning environment.

At present ESD is focused on the crea-
tion of a certain context and content.
The ideal situation would a combination
of formal, informal and /or non-formal
education working together with other
stakeholders (companies, NGOs, govern-
ment). The group of people is heteroge-
neous (age, culture, level of education,
social class) and the learning takes place
in a complex reality that can be under-
stood by the participants and on which

/l 4.6
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they can have an impact. The content

of the learning should create a balance
between the social, ecological and eco-
nomic aspects of sustainable develop-
ment and should combine two different
learning strategies (express one’s self
and create change).

These prerequisites make it difficult to
create such a situation, because it is com-
plex and dependent on many factors.
However, it is even more complicated be-
cause of external inhibitors at the policy
level. On the one hand incentives are not
focused on the level of motivation and
willingness to contribute to society and
on the other hand budget systems differ
per form of education, which makes it
difficult to streamline ESD. This does not
mean ESD is impossible, however it does
present a major challenge that should be
faced and dealt with at different levels
and by a range of stakeholders.
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5. Recommendations

The following content and policy rec-
ommendations were developed by an
expert meeting in Leiden, The Nether-
lands. Attention was paid to the question
which issues should be addressed in the
coming months and years.

5.1 // Content

Which research questions should be
investigated to facilitate learning for sus-
tainable development across the lifespan?
Recommendations to address this ques-
tion were presented by Van Ginkel.
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/"5.1.1 General remarks o9

/ Learning for sustainable development

in combination with learning across the
lifespan includes both the dimension

of time and the dimension of life-wide

e
\\

learning. Thus the goal is to learn for

a better future for all, in a way that
provides the optimum combination of
the three different types of education / |
learning. Van Ginkel first made these /
general remarks on this issue: _~~
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1. The problem with this goal is that nowa-
days most people try to optimize their
income. This should change into what
you can contribute to society. The striking
thing is that most people are motivated to
bring something to society and to change
for the better. ESD only works when we
are able to focus on specific parts of the
issue and at the same time able to look at
the broad spectrum of the problem.

2. At this moment universities and other
centres of research are good at limiting
complexity. Most research is done on
narrow issues, with simplified models,
without looking at the real life imple-
mentation. This can lead to an absolutely
clear answer to an unrealistic question.
This should change: researchers should
consider both the narrow issue and the
broad application in society.

. If you learn for sustainable development
you want to put the knowledge in prac-
tice. Students ask for applications. What
can they do? ESD is about learning to
know, learning to do, learning to be and
learning to live together. In ESD there
should always be a perspective of taking
action. It is important to look at the issue
from different angles (theoretical, practi-
cal, social, economic and ecological). The
difficulty is that it depends on the con-
text. In the learning setting of a primary
school complexity should be addressed
in a different way than in a learning set-
ting at a university or a company.

. The starting point for change can be
found at the regional level. Here all
stakeholders can be brought together;
here one can learn from formal, non-for-
mal and informal learning settings.

exploring learning strategies across the lifespan 35

e et



5.1.2 Research topics
The following research topics should be
addressed in the future in order to create
education for sustainable development
across the lifespan:

1. People are not ready to change the world
when they are 24 years old. An impor-
tant question on this issue is ‘what are
the elements of a good starting compe-
tence / basic skill for education for sus-
tainable development? *. In other words,
at what point have people reached a
certain level of self-development and a
certain ability to change and contribute
to a sustainable world? Further research
on this question is needed.

2. The question ‘what can ESD contribute
to education as a whole?’ is of the utmost
importance. For instance: are dropouts
more attracted by education for sustain-
able development than by other forms
of education and learning? In addition,
research is needed to determine whether
institutions which have successfully
implemented ESD are more or less suc-
cessful in attaining overall education
objectives (such as grades, attrition rate,
student numbers, etc.) than institutions
who have not done so. This research
should cover all levels of education.

3. Teachers play a major role in changing
education systems. Despite this major
role it is not clear whether teachers are
competent and in the position to take up
this responsibility. Teachers should not
be left alone in this; teachers should be
able to make use of expertise from com-
panies, NGOs and so on. With regard to
teachers and ESD there are three main

e ————— e
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research topics:

a. What competences should teachers
have in order to teach for sustainable
development?

b. Do they possess these competences?

c. How can teachers make use of external
expertise?

4. In some education systems student
progress is monitored with what is called
a portfolio. This is an interesting tool to
apply to ESD across the lifespan. Ques-
tions to be addressed could be:

a. Is it possible to create a portfolio for ESD
across the lifespan?

b. What should one focus on in the portfolio?

c. Can one measure the competences or
does it measure attitude?

. In order to let formal, non-formal and
informal education strengthen each other
it is interesting to look at the role of ICT.
For instance the creation of a portfolio is
possible by using ICT. ICT is also a good
tool to use if you want the learning to take
place in a local context that is connected
to the regional /national / global level and
takes place in an international context.

U1

6. Which learning processes are successful in
developing competences for sustainable
development in the different learning en-
vironments? Can Wildemeersch’s learning
metaphors serve as a conceptual basis for
defining successful learning processes?



5.2 // Policy

/

The conference focused on strengthen-
ing the content and setting the agenda.
Therefore, policy recommendations
were also given. Which issues regarding
learning for sustainable development
across the lifespan should be on the
agenda? On whose agenda should they
be? The group focused on agendas in
international settings with a specific at-
tention to UNEScoO.

Recommendations to address this ques-
tion were presented by Ouane (UNEsco
Institute for Lifelong Learning)

5.2.1 General

<

Ouane started with some general re-
marks. We should try to integrate the
theme of sustainable development in
other, more concrete themes, such as
water management and poverty reduc-
tion. Almost every UNEScO theme can
be easily linked to sustainable develop-
ment. [t is important to take the specific
issue and try to broaden it to a perspec-
tive of sustainable development Within
ask: For WM&B ma‘—nt? -
change? For example, if the answer nswer is7 ™

(For social cohe51on, the next guestlon

should be: Why do we want social cohe—
(510117 If the UN wants to reach amore

sustamable society the answer shou‘a\

S —————

——

’ ( b

! e: to create a more sustainable soc

, ate a more sustainable society.
In aII tFlO

se programmes (education fgr/
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/ (al] ‘social cohesion, llfel% arnmg

etcetera) the direction of change can be\

Cto towards a more sustainable future. 'We
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do not just lea learn across the lifespan, we )

learn across the lifes span in order to cre-

ate a better future for all!” )
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5.2.2 Agenda

B

3.

An outline for the UNEsco agenda is
presented below.

. UNEsco policy, but also that of other

UN-agencies, should change from re-
ducing unemployment and providing
basic education for all to education

for sustainable development. Lifelong
learning should not just be lifelong
learning, but it should be learning
within a perspective of sustainable de-
velopment. Sustainable development
should provide direction to all sorts of
processes and all sorts of programmes.
The question is not ‘How can ESD con-
tribute to education for all?’” but rather
“How can education for all contribute
to sustainable development?’ Education
for all and literacy are preconditions
for ESD.. The programmes should not
pamper it but should produce very
ambitious statements on ESD. All pro-
grammes with possible links to sustain-
able development across the lifespan
should be included in ESD and should
identify specific objectives.

Therefore all UN initiatives, like UNEScO
and others should articulate a statement
on Education for Sustainable Develop-
ment and should address or develop
activities to be implemented.

In order to speed up this process of
changing the focus of priorities and
activities there is a need for a high level
international commission. On its agenda
should be a discussion regarding the
focus as well as how to generate more
resources. UNESCO can put forward or
suggest this idea.

e A ———
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4. UNEscoO can ask the national govern- motivate national governments to ac-

ments who supported DESD to imple- tively integrate SD in education.

ment activities. UNEscO can ask them

to make sustainable development a The next chapter links these recommen-
compulsory part for all education dations and the outcome of the discus-
programmes (like the example set in sions to the conclusions from the three
Sweden). scientific reports.

5. At the level of meetings UNEsco can put
ESD across the lifespan on the agenda
of its own meetings. Furthermore it can
try to interact with other organizations
in order to put it on their agendas. More
specifically: in July 2009 the theme will
be Higher Education. Education for Sus-
tainable Development is also important
in Higher Education, so integration is
possible as well.

5.3 // Summary

The content recommendations were for-
mulated as research topics. Some of the
research topics focus on the integration
of sustainable development, others on
lifelong learning, but one also addresses
the question: ‘What is the added value
of sustainable development to educa-
tion and its target group?” The answers
are important in order to create a learn-
ing environment that not only exists in
theory, but also works in practice.

As UNEsCO is the lead agency in the
DESD, policy recommendations are
focused on the UNEsco agenda. This
concerns the changing of the focus
from education for all to education for
sustainable development and placing
lifelong learning in this context as well.
Funding is addressed and the role of

UNESCO to put ESD on the agenda and o
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6.

Conclusions

Formal (at school), non-formal (in a
learning setting, outside of school), and
informal (in a non-learning setting)
learning are considered important for
achieving sustainability.

However, a large number of initiatives,
in the Netherlands and internationally,
regarding ESD emphasize formal and
initial education. Learning for sustain-
able development does not stop after
initial education, reflecting on the ‘incon-
venient truth’ is a challenge across the
entire lifespan.

The programme ‘Learning across the
lifespan” was organized in order to
strengthen the content of the subjects of
lifelong learning and ESD and to link the
two. The main conclusions of the reports
and the expert meeting are presented
below.

',..WM e

/‘“ (I_}le first conclusigg)centres on the%\

{

;

et
portance of sustainable development.
Learning for sustainable development

is a process that continues lifelong and
therefore takes place in a whole range of
learning environments from formal to
non-formal and informal. The ultimate
goal is ‘a better future for all’. One im-
portant, perhaps basic, aspect of learn-
ing for sustainable development is that
the vision and purpose underpinning
the learning setting should be directed

at all three pillars: social, ecological and
economic without neglecting the cultural
dimension. The conclusion was that

ESD should determine the direction of

=~ 3
~.were mentioned.
e

all kinds of processes and all kinds of
programmes, such as lifelong learning,
social cohesion, education for all and
others. If the UN wants to create a better
future for all, programmes should not
just focus on learning across the lifespan.
They should focus on learning across the
lifespan in order to create a sustainable
future. To create this future there should
be better co-operation between the dif-
ferent sectors of education and better
co-ordination of their learning processes.
Formal, informal and non-formal educa-
tion are often seen as separate systems
which do not cooperate. However, for-
mal education can learn a lot regarding
tools for education for sustainable devel-
opment from non-formal learning proc-
esses as organized in companies and also
from the open learning processes going
on in informal education, and vice versa.
Tools such as communities of practice,
problem solving education and others

i

- S
One of the challenges in this process

is where, when and how to integrate
sustainable development in the learn-
ing process. Sustainable development

is not an easy issue to teach and learn.

It is a process that should address dif-
ferent scales, should balance different
perspectives and should take place in
different learning settings. At the same
time the direction of learning is not open
but should lead to “a better future for all,
now and in the future’.

Schematically:
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( The second conclusion.is centred on the
ing strategies, self development and
learning to contribute to a sustainable
world. The first and at this moment most
important goal of education is to acquire
knowledge, attitudes and skills. This
will lead to self-development of people,
they learn how to express and respect
themselves. This is a prerequisite to learn
how to respect others and the planet.
Integration of sustainable development
in education will teach people how to
create change in order to contribute to a
sustainable future.

Self-development is part of initial formal
education. Non-formal and informal
education will lead to self-develop-
ment of dropouts for example. Using
the first metaphor of learning: learning,
in this phase, focuses on the acquisition
of skills, knowledge and attitudes. But
learning in this setting will not lead to
full self-development, because the com-
plexity of real life is not integrated in the
learning. Citizenship and society reflect
the complexity of our society (second

Learning for Sustainable Development

Formal

Informal

Non-Formal

Figure 2. Identification of and interaction between dif-

ferent learning spaces. Sustainable Develop-
ment should be an underpinning steering
principle for the direction of learning in all
possible combinations in the scheme.

metaphor) Without learning how to deal
with and how to react to this complexity,
participation in society is not possible.
Therefore, social capital is only built
when learning is open-ended, emergent,
‘in the making’, non-formal/informal,
problem-posing and dialogical. In this
learning setting people really develop
themselves, but also learn to deal with
the society they live in. The first step
towards learning for sustainable devel-
opment has been taken. However, to
make sure that people learn to become
self-aware citizens who are able and
expected to contribute to a sustainable
world, one more step is needed, using
the third metaphor: participation in
order to change. This means introduc-
ing learning in/of groups, learning in
communities of practice, where people
have mutual engagement and a shared
repertoire. People become aware of the
necessity to participate in society and of
the consequences of their behaviour for
their surroundings and even the world.
In this way they become actors of change
for a sustainable future.



Figure 3. Schematic coherence of
learning strategies.
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¢ The third conclusionocuses on the ac-
e e S
tions that should be taken to reach the
condition described above. It is a chal-
lenge to combine sustainable develop-
ment and lifelong learning, because it

needs a different perspective on learning.

In order to improve the situation regard-
ing the issue of ESD actions can be taken
at the level of content and policy.

Teachers need different competences and
research should focus on specific aspects
of an issue, but at the same time look

at the full complexity of the problem.
Complexity has to be part of the learn-
ing process, new incentives have to be
implemented and education has to take
place in a local context that is connected
to a global context. And most of all, the
added value of learning for sustainable
development should be clear.

At the policy level the issue is one of
acknowledgement of importance. Educa-
tion for sustainable development across
the lifespan should be put on the agenda
of international meetings. National
governments should be motivated to

\\ actively integrate sustainable develop-
ment in education and more funding
should be mobilized for ESD.

Therefore, uNEsco policy, but also that of
other UN-agencies, should include sus-
tainable development as a basic principle
| in all programmes. For example, lifelong
| learning should not just be lifelong learn-
\ ing, but it should be learning in the per-
spective of sustainable development.

‘ ,‘—\\\“”—-—.

' Sustainable development should deter- "\
{ \mine the direction of all kinds of proc- \
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| \esses and all kinds of programmes. y
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